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Collaborate Ability to work effectively as a team
Empower Ability to take mitiative and problem solve in order to improve performance

Lead To lead by example and achieve shared goals
Transformation Ability to recognise a need for change and adapt accordingly
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CELT Vision

Our vision is for our trust to be a learning
organisation in the truest sense.

At the heart of our vision for education is a self-improving schooHed
system which has the best evidence-led practice and in which every
child fulfils their potential. This is a learning community in which:

+ Our leaders are driven by moral purpose. They are outwards focused
and not afraid to take risks to achieve system transformation. The
focus of policy is on continually improving the quality of teaching.

+ Qur teachers strive to be outstanding. They work across
organisational boundaries to promote a collective sharing of
knowledge, skills, expertise and experience in order to deepen
pupil learning.

+ The individual talents and strengths of our pupils are recognised
and nurtured. A passion and curiosity for learning is sustained in
every child from the moment they join us. A CELT pupil leaves our
family of academies with a purpose, and the confidence to fulfil
that purpose.

+ Our parents are engaged in our learning community and actively
work in partnership with us to raise the level of attainment and
aspiration of every child.

CELT Mission

“Learning together to help every child achieve more.”

We believe there is no limit to what every child can achieve, and that
every child deserves the chance to fulfil their potential.

As a learning community we are on an ambitious journey. We want to
deliver a model for education in the 21st century which instils curiosity
and a love for learning in every child so that they develop into young
adults who contribute to humanity, follow their passions, and think for
themselves.

By learning and improving together — as part of a global learning
community — we create much richer and more sustainable opportunities
for rigorous transformation than can be provided by any one of our
academies alone.

Should you require further information, please contact
The Governance Officer.

Cornwall Education Loarning Trust (CELT), Atantic Centre,
Trenance Leisure Park, Newguay, Cormwall TR7 217

Telephone: 01637 500293 Email ccarter@gov._coitrust_org
www _celtrust_org
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Introduction

Cornwall Education Learning Trust (CELT) believes that in order to create a happy and successful adult life,
children and young people needto have the self-confidence to make informed decisions about their wellbeing,
health and relationships. Relationships Education and Relationships and Sex Education (RSE) is about giving
children and young people the information they need to help them develop healthy, nurturing relationships of
all kinds, not just intimate relationships. Health Education is giving pupils information to make well-informed,
positive choices about their own health and wellbeing. CELT recognises that physical health and mental
wellbeing are interlinked, and it is important that pupils understand that good physical health contributes to
good mental wellbeing, and vice versa.

CELT has a responsibility under the Equality Act 2010 to ensure the best for all pupils at its academies
irrespective of disability, educational needs, race, nationality, ethnic or national origin, sex, gender identity,
pregnancy, maternity, religion or sexual orientation. As a result, Relationships Education, RSE and Health
Education will be sensitive to the different needs of individual pupils and may need to adapt and change over
time to reflect the needs of the particular cohort. CELT may also take positive action, where it can be shown
that it is proportionate, to deal with particular disadvantages affecting one group because of a protected
characteristic.

CELT is aware of the need to be mindful of and respectful to awide variety of faith and cultural beliefs across
its academies, and will make every attempt to be appropriately sensitive; equally it is essential that children
and young people still have access to the learning they need to stay safe, healthy and understand their rights
as individuals. CELT believes that its pupils deserve the right to honest, clear, impartial scientific and factual
information to help better form their own beliefs and values, free from bias, judgement or subjective persona
beliefs of those who teach them.

All teaching will be sensitive and age appropriate in approach and content. At the point at which CELT
considers it appropriate to teach pupils about lesbian, gay, bisexual and transgender (LGBT), CELT will ensure
that this contentis fully integrated into programmes of study for this area of the curriculum rather than delivered
as a stand-alone unit or lesson. CELT will encourage wider pupil awareness of LGBT.

This policy has been developed in consultation with parents, pupils and staff from all academies within CELT
to ensure that it meets the needs of the whole Trust community. Through observation, staff and pupil voice
and evaluation, the PHSE lead will monitor practice in the classroom.

The policy will be reviewed annually, and parents will be consulted in advance about significant changes.

Aims and Objectives

The aim of this policy is to clarify the statutory requirements of relationship education, sex and relationship
and health education to all teachers, parents, carers and students.

Through the delivery of high quality, evidence-based and age-appropriate Relationships Education, RSE and
Health Education, CELT aims to:

2.2.1 help prepare pupils for the onset of puberty, give them an understanding of sexual development and
the importance of health and hygiene,

2.2.2 create a positive culture around issues of sexuality and relationships and to ensure pupils know how
and when to ask for help and where to access support.
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2.2.3 ensurethe curriculumis taught sensitively and inclusively, with respectto the backgrounds and beliefs
of students and parents

2.2.4 provide a framework in which sensitive discussions can take place
2.2.5 ensure that students have accurate, objective and appropriate information

2.2.6 developan understanding, for all students, of healthy relationships, acceptable behaviour and the right
of everyone to equal treatment

2.2.7 foster pupil wellbeing and develop resilience and character, kindness, integrity, generosity, and
honesty

2.2.8 help young people to become successful and happy adults who make a meaningful contribution to
society

This policy is designed to be complementary to, and supportive of, the role of parents/carers in educating their
children about sex, relationships and health. It recognises that the prime responsibility for bringing up children
rests with parents and carers.

Relationships Education, RSE and Health Education are intended to help pupils to:

e Build healthy, respectful relationships focusing on family and friends.

¢ Understand and prepare for the changes that occur to their bodies, minds and emotions because of
growth from childhood to adulthood.

Ensure that pupils have a true understanding of consent and bodily autonomy.

Understand how to be healthy and be aware of potential risk areas (such as drugs and alcohol).
Learn about intimate relationships and sex.

Learn about mental wellbeing.

Understand impact on their immediate and wider community.

Develop key personal attributes, such as kindness, integrity, generosity and honesty.

Definition of Relationships Education and Relationships and Sex Education (RSE)

Relationships Education at primary phase is about teaching the fundamental building blocks and
characteristics of positive relationships, with particular reference to friendships, family relationships, and
relationships with other children and with adults and who can support them. It includes how to take turns, how
to treat each other with kindness, consideration and respect, the importance of honesty and truthfulness,
permission seeking and giving, and the concept of personal privacy, establishing personal space and
boundaries.

RSE at secondary phase is lifelong learning about physical, sexual, moral and emotional development. It is
about teaching sex, sexuality and sexual health in a way that gives pupils the confidence to make sound
decisions when facing risks and other challenges. It includes teaching about friendship, the importance of
caring, stable and mutually supportive relationships with another person, and how to control and understand
feelings that come with being in a relationship.

RSE does not encourage early sexual experimentation. It teaches pupils to understand human sexuality and
to respectthemselves and others, to build self-esteemand understand the reasons for delaying sexual activity
so that they can develop safe, fulfilling and healthy sexual relationships, at the appropriate time.

RSE will outline that there are different types of committed, stable relationships, the characteristics and legal
status of other types of long-term relationships, the importance of marriage as a relationship choice and why
it must be freely entered into, how relationships might contribute to human happiness and the their importance
for raising children, as well as highlighting the roles and responsibilities of parents with respect to raising
children, characteristics of successful parenting and how to judge when relationships have become unsafe as
well as how to seek help or advice and report concerns about others.
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Safeguarding

At the heart of these subjects there is a focus on keeping children safe, and schools can play an important
role in preventative education. Keeping Children Safe in Education (KCSIE) sets out that all schools and
colleges should ensure pupils are taught about safeguarding, including how to stay safe online, as part of
providing a broad and balanced curriculum,

Good practice allows pupils an open forumto discuss potentially sensitive issues. Such discussions can lead
to increased safeguarding reports. Pupils should be made aware of how to raise their concerns or make a
report and how any report will be handled. This should include processes when they have a concern about a
friend or peer.

CELT aims to provide a safe and supportive school community where pupils feel comfortable seeking help
and guidance on anything that may be concerning them about life either at school or at home. All teachers will
receive training around confidentiality and should ensure that pupils understand that they cannot offer
unconditional confidentiality. If a child protection issue is disclosed to a member of staff, that member of staff
should follow CELT's Child Protection and Safeguarding procedures.

If a staff member is approached by a pupil under 16 who is having, or is contemplating having sexual
intercourse, the teacher should:

o ensure that the pupil is accessing all the contraceptive and sexual health advice available and
understands the risks of being sexually active;
o encourage the pupil to talk to their parent or carer. Pupils may feel that they are more comfortable

bringing these issues to a teacher they trust, but it is important that children and their parents have
open and trusting relationships when it comes to sexual health and the academy will encourage this
as much as possible;

° decide whether there is a child protection issue. This may be the case if the teacher is concerned that
there is coercion or abuse involved. If a member of staff is informed that a pupil under 13 is having, or
is contemplating having sexual intercourse, this will be dealt with under child protection procedures.

Pupils with special educational needs may be more vulnerable to exploitation and less able to protect

themselves from harmful influences. If staff are concerned that this is the case, they should seek support from

the Designated Safeguarding Lead to decide what is in the best interest of the child.

Statutory Requirements

As a multi-academy trust we must provide relationships education to all pupils as per section 34 of the Children
and Social work act 2017.

In teaching RSE, we are required by our funding agreements to have regard to guidance issued by the
secretary of state as outlined in section 403 of the Education Act 1996.

Academies must follow the guidance outlined in the document:
https://www.gov.uk/government/publications/relationships-education-relationshipsand-sex-education-rse-
and-health-education

The Equality Act 2010 details some key equality provisions for the delivery of education and a duty for public
bodies, such as OCL, to have due regard to the need to eliminate discrimination, advance equality of
opportunity and foster good relationships between different groups (Public sector Equality Duty). There are
three key elements:

¢ Eliminate discrimination and other conduct that is prohibited by the Act
e Advance equality of opportunity between people who share a protected characteristic (age, sex, race,
disability, religion or belief, gender reassignment, pregnancy or maternity, marriage or civil partnership,

or sexual orientation) and people who do not share it

e Foster good relations across all characteristics - between people who share a protected characteristic
and people who do not share it
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Academies must also be mindful of the SEND Code of Practice when planning for these subjects
Delivery of Relationships Education, RSE and Health Education and outcomes

Relationships Education, RSE and Health Education will be delivered in a non-judgmental, factual way
allowing scope for pupils to ask questions in a safe environment. Teachers will tailor the delivery of
Relationships Education, RSE and Health Education to meet the specific needs of the pupils in that class, and
to be responsive to their behaviour and development. Classes will explore different attitudes, values and social
labels, and develop skills that will enable our pupils to make informed decisions regarding sex and
relationships as well as being able to differentiate between fact, opinion and belief and an understanding of
the law on various topics. Pupils will be taught the anatomically correct names for body parts, but slang or
everyday terms used in certain social circles will be discussed; this will surround discussion about what is and
isn't acceptable language to use.

Staff will ensure that all resources used in the delivery of Relationships Education, RSE and Health Education
are appropriate for the age and needs of their pupils.

Teaching will reflectthe law (including the Equality Act 2010) as it applies to relationships, so that pupils clearly
understand what the law allows and does not allow, and the wider legal implications of decisions they may
make.

Teachers will use a variety of teaching methods and resources including discussion, scenario- based learning
and debate.

Teachers will also use other teaching methods to enable pupils to learn about RSE, which are age appropriate,
taking into account the developmental needs of individual pupils. Parents are welcome to discuss with
teachers their approach to RSE and the methods of teaching and learning used.

Primary schools:

6.6.1 Inour primary academies Relationships Education will be delivered as part of Personal, Social, Health
and Economic Education (PSHE) which is taught in Primary through the Jigsaw scheme. Overview
will be found in appendix a.

6.6.2 Jigsaw is a whole-school approach and embodies a positive philosophy and creative teaching and
learning activities to nurture children's development as compassionate and well-rounded human
beings as well as building their capacity to learn.

6.6.3 Jigsaw brings together PSHE Education, compulsory Relationships and Health Education, emotional
literacy, mindfulness, social skills and spiritual development. It is designed as a whole school
approach, with all year groups working on the same theme (Puzzle) at the same time at their own
level. There are six Puzzles (half-term units of work) and each year group is taught one lesson per
week. All lessons are delivered in an age- and stage-appropriate way so that they meet children's
needs

6.6.4 Cross curricular learning also takes place in science and computing. Children of the same age may
be developmentally at different stages, leading to differing types of questions or behaviours. Staff will
use teaching methods that take account of these differences and the potential for discussion on a one -
to-one basis or in small groups.

6.6.5 By the end of their primary education CELT expects pupils to know the information set out at in
appendix b. CELT recognises that primary-age pupils may ask their teachers or other adults questions
pertaining to sex or sexuality which go beyond the designed curriculum for Relationships Education.
Teaching methods will take account of the potential different types of questions and behaviours likely
to arise and staff will assess which types of teaching methods would be most appropriate (for example,
a full class setting, one-to-one discussions or in small groups).
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Secondary schools:

6.7.1 In our secondary academies RSE will be delivered as part of Personal, Social, Health and Economic
Education (PSHE) and may take place in other areas of the curriculum. Learning will build on the
foundation of Relationships Education delivered in primary school.

6.7.2 A number of local and national organisations will also deliver sessions to students via assemblies and
other activities.

6.7.3 By the end of their secondary education CELT expects pupils to know the information set out in
appendix b.

Dealing with sensitive issues

6.8.1 Teachers need to be sure that they are aware of issues that may arise out of teaching and learning
about RSE. The following are protocols for discussion-based lessons with pupils.

(a) no one (teacher or pupil) will have to answer a personal question;

(b) no one will be forced to take part in a discussion;

(c) only the correct names for body parts will be used;

(d) meanings of words will be explained in a sensible and factual way; and

(e) teachers may use their discretion in responding to questions and may say that the appropriate
person to answer that question is the parent

Visitors contributing to RSE
6.9.1 From time to time as part of a planned module of work the school will invite in local experts on issues
relating to RSE as well as using health and other professionals associated with the school. All

associate health and other professional and visitors will be asked to conform to the following:

(a) visitors contributing to RSE will do so at the invitation of the College and will be qualified to
make an appropriate contribution.

(b) visitors must agree with the aims of the school in delivering its policy on RSE;
(c) when in class visitors will be supervised by a teacher, who will be present at all times;

(d) visitors will follow CELT’s child protection procedures if a disclosure occurs within the
classroom setting;

(e) visitors will know and understand where their contribution fits into the school’s programme for
RSE and PSHE.

Health Education: Physical health and mental well-being

CELT wishes to promote pupils’ health and well-being by encouraging self-control, their ability to self-regulate
and strategies for doing so. They will also learn basic first aid. This will enable pupils to become confident in
their ability to achieve well and persevere even when they encounter setbacks or when their goals are distant,
and to respond calmly and rationally to setbacks and challenges. CELT believes that an integrated, whole-
school approach to the teaching and promotion of health and wellbeing will have a positive impact on
behaviour and attainment.

By the end of their education CELT expects pupils to know the information set out at appendix b.
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Pupils with special educational needs and/or disabilities

CELT will endeavour to ensure that Relationships Education, RSE, and Health Education is accessible for all
pupils through high quality teaching.

Relationships Education, RSE and Health Education may be particularly important for such pupils, for example
those with Social, Emotional and Mental Health needs or learning disabilities.

Staff will make reasonable adjustments to alleviate disadvantage faced by pupils with disabilities and will be
mindful of the SEND Code of Practice and the school's SEND Policy when planning for these subjects.

Staff will use a variety of different strategies to ensure that all pupils have access to the same information,
which include pre-teaching, small group adult led learning, interactive games, paired work, flashbacks to key
learning, specific vocabulary teaching.

For some SEND students there may be a need to tailor content and teaching to meet the specific needs of
students at different developmental stages. As with all teaching for these subjects, academies should ensure
that their teaching is sensitive, age-appropriate, developmentally appropriate and delivered with reference to
the law.

Right to request withdrawal from sex education

The role of parents/carers in the development of their children’s understanding about relationships is vital.
Parents and carers are the first teachers of their children. They have the most significant influence in enabling
their children to grow and mature and to form healthy relationships.

CELT hopes that parents will feel comfortable with, and understand the importance of, the education provided
to their children as described in this policy. Sex education is classed by the DFE as ‘contraception, developing
intimate relations and resisting pressure to having sex'.

All schools should work closely with parents and carers when planning and delivering these subjects. Schools
should ensure that parents know what will be taught and when, and clearly communicate the fact that
parents/carers have the right to request that their child be withdrawn from some or all of sex education
delivered as part of statutory RSE.

Parents/Carers should be given every opportunity to understand the purpose and content of Relationships
Education and RSE. Good communication and opportunities for parents/carers to understand and ask
questions about the school’s approach help increase confidence in the curriculum.

Parents/Carers have the right to request that their child be withdrawn from some or all of the non-science
curriculum sex education delivered as part of statutory RSE.

Before withdrawing or making a request, CELT strongly urges parents/carers to carefully consider their
decision as sex education is a vital part of the school curriculum and supports child development.

Any parent/carer wishing to withdraw their child from sex education must complete the formin appendix F.
where the appropriate member of staff will arrange a meeting to discuss the request with parents/carers and,
as appropriate, with the child to ensure that their wishes are understood and to clarify the nature and purpose
of the curriculum. Also to explain the detrimental effects that withdrawal might have on the child.

Once those discussions have taken place, except in exceptional circumstances, the school will respect the
parents’ request to withdraw the child, up to and until three terms before the child turns 16. After that point, if
the child wishes to receive sex education rather than be withdrawn, the school will make arrangements to
provide the child with sex education during one of those terms.

Parents/Carers cannot withdraw their child from Relationships Education or Health Education or the elements
on human growth and reproduction which fall under the science curriculum
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This process is the same for pupils with SEND. However there may be exceptional circumstances where the
head teacher may want to take a pupil's specific needs arising from their SEND into account when making
this decision.

If a pupil is excused from sex education the receptive school will ensure that the pupil receives appropriate,
purposeful education during the period of withdrawal.

Equal opportunities

Relationships Education, RSE, and Health Education will be delivered equally to both genders, normally in
mixed classes. Though this is CELT’s preferred model, teaching and groups can be adapted following
discussion with parents.

CELT has a commitment to ensure that Relationships Education, RSE and Health Education is relevant to all
pupils and is taught in a way that is age and stage appropriate. Pupils are encouraged to openly and freely
discuss diversity of personal, social and sexual preferences. Prejudiced views will be challenged, and equality
promoted. Any bullying that relates to sexual behaviour or perceived sexual orientation will be de alt with swiftly
and seriously in accordance with CELT’s behaviour policy.

Roles and Responsibilities

All members of CELT community are expected to follow this policy. Roles, responsibilities and expectations
of each section of CELT and academy community are set out in detail below.

Board of Trustees

Trustees will monitor and evaluate the impact of the policy by reviewing pupils’ progress in achieving the
expected educational outcomes. They will hold CELT Lead and Heads to account for the implementation of
the policy.

CELT Lead

CELT Lead will ensure that Relationships Education, RSE and Health Education is taught consistently across
the academies within CELT and will report back to the Board of Trustees on educational outcomes. They will
ensure that senior staff receive regular professional development training in how to deliver Relationships
Education, RSE and Health Education.

Local Governing Body

Local governors in each academy will review and monitor the application and implementation of this policy by
receiving regular reports from the academy Principal on educational outcomes. Local governors will scrutinise
relevant data, review any issues that might arise and act as a point of challenge for decisions taken by the
Headteacher.

Headteacher

Each Headteacher, with support from their respective Senior Leadership Team, will ensure that staff are
supported and up to date with policy changes. They will ensure that Relationships Education, RSE and Health
Education is well led, effectively managed and well planned across various subjects (to avoid unnecessary
duplication of topics) and that the quality of provision is subject to regular and effective self -evaluation. The
headteacher will ensure that teaching is age-appropriate, delivered in ways that are accessible to all pupils
with SEND and that the subjects are resourced, staffed and timetabled appropriately. The named RSE lead
will ensure that teaching delivered by any external organisation is age-appropriate and accessible for pupils
and will liaise with parents regarding any concerns or opinions regarding Relationships Education, RSE and
Health Education provision and will manage parental requests for withdrawal of pupils from non-statutory,
non-science components of Relationships Education, RSE and Health Education.
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Staff

Teachers of Relationships Education, RSE and Health Education will deliver lessons in a sensitive way,
modelling positive attitudes to RSE. Teachers will ensure that they are up to date with school policy and
curriculum requirements regarding sex education and will attend and engage in professional development
training. Teachers will encourage pupils to communicate concerns regarding their social, personal and
emotional development in confidence, listen to their needs and support them seriously, monitoring progress
and responding to the needs of individual students. Pupils will be informed of safeguarding procedures in
advance. If a pupil comes to a member of staff with an issue that that member of staff feels they are not able
to deal with alone, they will take this concern to the designated safeguarding lead (DSL).

Parents

CELT aims to build a positive and supporting relationship with parents/carers through mutual understanding,
cooperation and trust. Parents/carers are expected to share the responsibility of sex education and support
their children’s personal, social and emotional development. CELT hopes parents/carers will create an open
home environment where pupils can engage, discuss and continue to learn about matters that have been
raised through school. Parents/carers are also encouraged to seek additional supportin this from the schoadl
their child attends where they feel it is needed.

Pupils

Pupils are expected to take Relationships Education, RSE and Health Education seriously. Pupils are
expected to listen, be considerate of other pupils’ feelings and beliefs, comply with class-set confidentiality
rules and support one another with issues that arise during class. Pupils who fail to follow these standards of
behaviour will be dealt with under CELT’s behaviour policy.

How subject is monitored and evaluated

The delivery of RSE is monitored by the Curriculum Leader through monitoring activities including:

12.1.1 Learning walks and lesson observations

12.1.2 Conducting student voice activities

12.1.3 Book and Work Scrutiny

These activities will be conducted with other staff, including members of the Senior Leadership Team. Pupils’
development in RSE is monitored by class teachers as part of our internal assessment systems.

Complaints

If parents have any concerns or complaints over the application or implementation of this policy they should
raise their concerns with a staff member or the Principal in accordance with CELT's complaints policy.
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improve or support respectiul relationships

d haw this finks 6o thair wn happiness

1R15] th
llu)ﬂutmxmmdmm»dmﬁmnnmwuumdmmmwmm mmhmmmmmmmwm incluging those in pesitions of suthcrity
{R17} about different types of buliying Ji the impact of bullying, of bystanders (primariy reposting butlying to 2n aduit] and how to get help

{R18} what is, and how be unfair, nagative or destructive

{R18] the i of ting and giving i friends, peers and adults.

Online relationships

{R20] that people behave onling, inciuding by g te b y are net

{R21] that the same principles spply to onfineg astofy {3, including the importance of raspect for others onfine including when we 3re anonymaous

R22] the rules and principles for keeping szfz online, how to recognise risks, mﬂummmmmﬂ how to report them

{%23] how 1o critically considsr their onling friendships and sourcas of g of tha risks
{R24} haw information and data is shared and used online.

Being safe

{R25] what sonts of are i ith peers and others {including in a digital context)

with people they havs naver mat

ma)mmmmupmqmmdemmmmmmmkummmmmmtmmmmm
(mlmnudummnbowhwmm i thy

|{R28) how 1o respond safely and

they rmay

{R29] how 10 rmmedmmwmmm.Wnn
{R30] how 10 ask for advice or halp for themselves or others, wmmnmmuwnmd

[R31] how 1o repost.

abusz, and the

tadoso

unsafe ghysical, and other, contact
.mllmhdﬁuom)mmuumbw

Physical Health and Well-Being — By end of primary, pupils should know:

WMental well-being

(H1) that mental well-being is 3 normal part of daily ife, in the same way 3 physical health

{H2} that there is a normal range of emotions (e.g. happiness, sadness, anger, fear, surprise, nervousness) and scale of emotions that afl humans experience in relation to different experiences and situations

(H3) how to recognise and talk about their emetions, including having a varied vocabulary of words to use when talking about their own and others’ feelings

(H4) how to judge whether what they are feeling and how they are behaving Is appropriate and proportionate

{H5) the benefits of physical exercise, time outdoors community participation, voluntary and service-based activity on mental well-being and happiness
elf-

1H6) simph

f rest, time spent with friends and family and the benefits of hobkies and interests

(H7)vsciwonandIonelinus\:anaffectMenmdmmﬂsvevykupmamhrdm&mlndmmfnwmmwunandmksupm

{H8} that bullying (including cyberbullying) has a negative and often lasting impact on mental welt-being

(H9} where and how to seek support (including recognising the triggers for seeking support], including whom in schaol they should speak to if they are worried about their own or someone else’s mental well-being or
abifity to control their emetions {including issues arising online)
{H10} it Is common for people to experience mental ill health. For many people who do, the problems can be resolved if the right support is made available, especially if accessed early enough.

Internet safety and harms

{H11) that for most peaple the internet is an integral part of life and has many benefits
{H12} about the benefits of rationing time spent online, the risks of excessive time spent on electronic devices and the Impact of positive and negative content onfine on their own and others’ mental and physical

weli-being

{H13} how to consider the effect of their onfine actions on others and know how to recognise and display respectful behaviour online and the impartance of keeping personal information private
(H14) why sociai media, some computer games and online gaming, for example, are age restricted
(H15) that the internet can also be a negative piace where online abuse, trolling, bullying and harassment can take place, which can have a negative impact on mental heaith

fine inclucit

{H16) how to be a

consumer of i

that

(H17) where and hew to report concerns and get suwortwlthlswesm

Physical health and fitness

{H18} the characteristics anc mental and physicai benefits of an active lifestyle
(H21) how and when to seek support including which adults to speak to in schoot if they are worried about their health.

including that from search engines, is ranked, selected and targeted

Relationships

EYFS Year1 Year2 Year 3 Year 4 Year 5 Year 6
Chiidren sre intreduced to | Children's breadth of Learning about famlly In this Puzzle, children revisit Learning in this year group Children learn about the importance | In this Puzzle, the children learn
the key relationships in relationships Is widened to relationships widens 1o include family relaticnships and identify | starts focussing on the of seif-esteem and ways thiscanbe | more about mental health and how

thelr lives. They learn
about families and the
different rcies peopie can
have in a family. They
explore the friendships
they have and what makes
3 good friend. They are
Introduced to simple
strategies they can use to
mend friendships. The
children alsc practise
Jigsaw's Calm Me and how
they can use this when
feeling upset or angry.

include peogle they may find in
their school community. They
consider their own significant
relationships (family, friencs
and schocl community) and
why these are special and
Important. As part of the
lessons on healthy and safe
relatienships, children leern
that touch can be used in kind
and unkind ways, This supperts
later work on safeguarding.
Pupiis also consider their own
personal attributes a5 a friend,
family member and ss part cf 3
cemmanity, and are
encouragec ta celebrate these.

reies ang responsibilities in a
family and the impoertance of co-
cperation, appreciation and trust.
Friendships are also revisited
with a focus on falling out and
mending friendships. This
becomes more farmalised anc
the children learn and practise
two cifferent strategies for
cenflict resolution {Solve it
together and Mending
Friendships). Children consider
the impertance of trustin
relationships and what this fesls
like. They also learn about rwe
types of secrat, and why ‘worry
secrets’ sheuld aiways be shared
with a trusted adult. Children
reflect upen different types of
physical contact in relationships,
which are scceptable and which
cones are not. They practise
strategies for being assertive
when somecne Is hurting them cr
being unkind. The chiidren also

the cifferant expectations and
reles that exist within the
family home. They identify why
stereotypes can be unfair and
may net be accurate, e.g. Mum
Is the carer, Dad goes to work,
They also look at careers and
why sterectypes can be unfair
In this context. They learn that
familles should be founded on
love, respect, appreciation,
trust and cc-operaticn, Children
are reminded about the Scive it
together technigue for
negetiating conflict situations
8nd the concept of a win-win
outcome is Introduced.

Chnline relationships through
gaming and apps are explered
and children are introduced to
some rules for staying safe
onlire, Childran also leam that
they are part of & global
cemmunity and they are

emotional aspects of
relationships and friendships.
With this in mind, children
explore jealousy and loss/
bereavement, They Identify the
emotions assaclated with these
relationship changes, the
possikia reasens for the change
and strategles for coping with
the change. The children learn
that change is 3 natural in
relationships and they will
experience {or may have
already experiencec) some of
these changes. Children revisit
skills of negotiation particularly
to help manage a change ina
relationship. They alsc learn
that sometimes it is better if
relationships end, especially if
they are causing negative
feelings or they are unsafe.
Children are taught that

boested. This is important in an
online context as well s affline, a5
mantal heaith can be damaged by
excessive comparisen with others.
This leads onta a series of lessons
that ailcw the children to investigate
and reflect upon a varisty of pesitive
and negative cnline/social media
contexts including gaming and social
networking. They leare absut age-
limits and also sge-apprepristenass.
Within these fessons, children are
taught the SMARRT internet safety
rules and they apply these in
different situations, Risk, prassure
and influences are revisited with a
focus on the physical 3nd emoticnal
aspects of [dentifying when
something antine or in social media
feels uncomfortable or unsafe.
Children are taught about grooming
and hew pecple online can pretend
ta be whoever they want. Rights,
responsibilities and respect are

revisited with an angle on technology

to take care of their own mental
well-being. They explore the grief
cycle and its various stages, and
discuss the different causes of grief
and loss. The children learn about
people who can try to control them
of have power cver them. They
Investigste online safety, iearning
how to judge if something Is safe
and helpful, as well as talking about
cemmunicating with friends and
family in 2 positive and safe way.




Changing Me Puzzle — Summer 2

DfE Statutory Relationships & Health Education outcomes

EYFS

Year 1

[ Year 2

] Year 3

[ Year 4

[ Year 5

] Year 6

ws.. -

LG SELF-REGULATON
Gi-.c tocuzed stuen <
what the tEacher says,
resper zpropriataly
svan when ~gagsd 'n
and show an at ity to
foliow instructions involving
saversi idess or sctions

PSEZ - ELG: BLILDING

RELATIONSHPS

sensitivity 1o tm2 r3wn
Thers' naads

Relationships Education - By end of primary, pupils should know:

Families and the people who care for me
lnx)mm“wmmymmmmmmm,mlmmﬁm

to each cther, including in times of difficulty, protecticn and zare ‘or chilcren 3nd cther famiy membars, the importance of spancing time togather and

(R3] that cthers' families, either in school or in the wider world, sometmas look diffarant from their family, but that toey should raspect those differsnces and £now that other childran's famifies ars slso

{Ra) that stable, c2ring relationshnips, which miay be cf diffzrent types, ace at the heart of hapoy families, and are imporzant for chifdren’s security as they 270w up
needed,

ity fife,
mﬁqmwx!ﬁu
charactensed by love and cara

IR81 how 10 recognisa if

Caring friendships

{R71 how i in making us

|mmmmmmwmmmmm

oth

family relationships ce making them fee! unhagpy of unsafe, and how to sesk helg or advice fram othees if

and how pecple choose and meke friends

IRl that heathy

trustwerthiness, foyaity, tindness,
, and do not mizke others feel lonaly or excluded.

trust, sharing i

Respectful relationships

{R13] practical sz2ps they can take in 3 range of difierent contexts to improve or support respactful relationships
{R15] the importance of self-respect and Aow this links to their own happiness
xnu;unMMmmmmmmwnummrmwm and that in turn they should show dus respect to others, indluding trhose in pestions of autharisy

{Rag] what is,and be uniair, negative or dastructive
{R19] the of giving in i friends, pesrs and aduls.
safe
{R25] what sorts of o {including in a digital context)
{R286} about the concapt of privacy children

including that it is not always right to keep secrets f thay relate 1o deing safe

R27) that each person's body 2eiongs 0 tham, -uwmmnmuw«mwmu\mwm comact
{R28] how 10 racognise and raport faalings of being unsafe or fesling bad about any adult

{R30} how to ask for edvice or ha'p for themselves or othars, and to keep trying until they ars heard
{R31] how 10 report concarns or abiuse, and the vocatulary and confidence needed to do so

R32] where to get advice e 3. family, school and/r other sources.

with protlems and

Physical #zaith and well-32ing - By end of primary, pupils should know:

Mastal

well-being
{2} that menta! weil-beirg is 2 normal part of dady life, in the same way 83 chysical haslth

{2} that there s 2 normal r2nge of emotions (e ¢ happiness, sacness, anger, fear, surprise,

and scale of

2k humans

2nd stuations

|m§mmmmhmﬂtmmmmmdvmhmlwmmwlmumumMMMMMMWW
{H4) now o judge whather what they are fealing and mhynmuwmlmwmmm

|m,mhmdpammmmm

fe seif-care

Seas

wmmmmmmmmmmumfmdmmm

incuding the
mﬂ-ahammhmmmmmmm"mmx suwmmmmmmumwmmmnmwum

fncluding

{#8)that
:m)mmmwmwemmwmmnmummml Mgmmnxwtmmumuntmm

azility to controi thair emotions {including issuss sising ondine)
120} is commen for people 13 expstiance mental il heaith. For many seople who do, the problems can be resolvad if the right support is mase svaiiadle, sspecially f accassed 2arly encugh.

impacten

theis own ot

else’s mantal well-22ing or

Changing adolescent body
134 key facts aboot suberty ac oody, from sge 2 through to sge 15, including shysiczl and emotional changss
{391 shout menstres m»mmw;m kay facts about the manstruai cycle.
Puzzle EYFS Year1 Year 2 Year 3 Year4 Year 5 Year6
Overview Children 2re enzourzgacitc | Children 2re introduced o iife In this Puzzle, children compare Trls Fuzzle bagins learning in this Puzzle, bogily changzs az | in this Puzzle, tns children ravist in this Puzzle childrzn fzarn

think akout how they have
changad from baing 3 baby
ans what may change for
them in the future. They
consc’idsta the

nsmes and functions cf
semz of the main pans of
the zody and Siscuss how
these hava changed. They
‘zarn that cur bocies change
iniots of diffzrent wavs 33
wa gatolder. Crildren
wndarstand that changs can
orirg 250Ut pos tive and
regauve t2zlings, and that
snaring these can helg. Thay
330 congider tha roie that
memcrias can have in
managing changs.

zycles, &g that of 2 frog and
idenify the diffaren: rtagss
They compars this with 2
ruman 'ife cycie 3nd ook 2t
smpls changes from baby 1o
acul, & g getting taer,
lesrring to walk, etc. They
siscuzs how they have thanged
32 far and that pacpla grow up
ardifferentrates Asgartofs
schoo!'s safeguarsing duty,

are tzught the carrent
warts for privacs parts of the
body (zhose kapt private by
undervesr vEgine, an: i
1astizles, vuval They alsc
taoght that sabedy hasthe
right to hurt these carts of the
body. Change is discuszesas s

getting oider waich tan bring
3%0ut happy and a2 feelings.
Children practise 3 range o
3405 12 he'd manags tha'r
fzalings anc lears how te
sczess help if they are worried
szout thange, or if somacne iz
Furting them.

different life cyces in naturs,
inciuding that of humans. Thay
reflect on tha changes that cocur
{rot including putarty) Setwesn
babdy, oddiar, child, teenager,
szl and old sge. Within this,
chitdran 8is0 siscuss how
indezendencs, freedoms anz
resporsibiity can increaze with
age Aspariofsschool's
safaguarding cuty, pupils 2 re-
taught the corect wards for
srivate parts of the body [these
tept private by underweaar:
vaging, 3nus, penis, Testic’s
‘vulva). They s7e alsc reminded
that rabody has the fight 12 hurt
thesea zarts of the boay, inclug'ng
3 lesson on inzpproprizte Touch

trategies for
rmscaging Teelings sno emotions.
Tray acs 3lso t3ught whers they
z3n get ralp Tuorred or
frightaned. Crange i3 taughtas s
nstural and normal part of
growing up andthe range of
amotians that can sccur with
zhenge are explorad and

azout babies and what thay

r.ud 0 grow m Zevaiop

fama's that carvies the bady in
nature. This laads o0t lessens
whera pubarty is introduced.
Chi'dran first io0k 2t the
outside Sady changes it males
and females. They lesrn that
pubzrty Is 3 raturs! part of
growirg up and taatizlsa
precess for getting their codiss

rezdy tc make 3 Taty when
grown-up. inzide 2ody changes
are zlsc t2ught Crilaren lezm
that famales havs aggs (ova}in
their cvaries and these sre

oftrebeTyasa ::i-r:d Saxusl
intarcourse anc tha birth of the
baby 3re not taugnt in this year
groun icren discuss hew
they feel szout puterty and
growing up and there ars
appertunizes for tham to seek
reassurancs if anytring is
warryng them

puberty sre revisited with soma
acditional vecasulary,
partzularly arcund
marstrustion. Sanitary hasith is
taught, inzluding introducing
pupils 12 diffsrent sanitary ard
personal hygiene arooucts
Conception ang sexual
intarcourse ars introcuced in
sirple terms 5o the childeen
understand that 3 baby is
farmac by the joning of an
ovum and szerm. They 350

seif-gsteem, salf-image anc bocy
image Thay learntrat we allhave
garcaptions sbout cursenes and
othars, and thass ey SErgntar
wrorg. Thay slso reflact on how
social masia and the mazia can
promate unheloful somgarison srd
how 10 manage Pubs:
revisicad in further detall, axplaining
bodily changes in males and famaiss.
Sexualintercoussz is explained in
sightiy more Satail than inthe
pravicus yaar. Chiidiren are
encourages iC 33k fuestons sng
sgEk canfoation sbout anytving

carry garsonal they den's Furthar
Tra Puzzls ands by locking r s 320Ut pragrancy are
the fegings associsted wth introduced aciuding some facts

zhangs and how to manage
thase. Childran ars introduced
o Jigsaw's Circle of changs
madel as a stravegy for

~m ing future crangas

azoutthe Zeve'opmens of the fostus
and soma smple axplanation azout
sternative ways of conception, & 5.
VP Chilcren lesm that b
is 3 personal e. Detais of
contracestive options and metnods
272 NCT IBLEMT B3 TRIS I8 noT age-
BIPITOrETe. Re3sons why peop's
chocsz to bein 2 roms)
relationshp and choose o hava 3
ady 3ve alsc axp! Chilzran lock
3T what becoming 3 taEnager mears
for them with 3a increase o
freedom, rights a~d responsibifitias.
Trey 8o consider tn8 perceptons
that surrouss teenagers nd reflect
whethar they are abways 3
& §. Teenagers arz 3lways mi
TesnagErs have &
boyfrendigirfriend, atc.

ng 8 baby

3Zout pusEnty in beys and gris and
the changas that will haposn; thay

reflact on how thay %
these changss. Tha chitdren 3o
fearn adourt childzirth and the
stages of develoomant of a baby,
smarung st concecticn. They
Explora what it means 1o be being
physically sturactad t2 somecns
and tha effect this can nave upon
the relat onship, Tray lzam s2aut
diffeczat relavonships 2nd the
irmpertancs of mutual respect nd
not pressuting/baing pressured

nta doing something that they
don't want . The children slsc
‘gam atous seli-estaem, why itis
impertant and ways to develes it
Firglly, they lock attha rans tion
10 sacondary sch r N claas]
acd what thay are locking forward
to/are worriec aboutand how they
20 prepare themsaives mentally




o Keoer the pryacat
differences between
male and female bodies.

o Know tht privace body
parts ate special and that

®  fnowinatchanges
i3open when we grow
uwp

»  Ynow that pecs
up t offerent
and that i normra!

thatigaming

torerge

the right o
hurt these

*  Erowwhotwo
F re
frightanse

*  Kriow there are differant
types of touch and st
same are acceptable and
stume ane unacrentable

& COMTHCT NEMes
12 body sars

e now
axist in nature

ang that they wil
conTinuata change 35

¢ Know that the male

*  Know that personal

and fesnale body needs chanaeristics are
o change st puberty inberited from birth
soms’vhaﬁsm parents and this is
when byan
they are adults e joining with @
sperm

s ERowy

»  Enow that babies nesd
Ova ang Lare from
thelr parents’e

*  Know somaofthe

rng pULi?(, andas
an joutt

o KemwTELTEngRisE
normal part of

i and

controlied and have to
bescoepted

*  Show appreciation far
2ecple who are oider

fasi 2o paDIRS

¢ Cancescibe the
smotiors that
say can brn
famiy

sentify changes
e loosing
kard to in the nexs

Car apply the cirzie of
shange modsl 2
themseivas 1 have
ias for mang

g

hey ags shangss st heooen
satwaen DErg s b3k
st 3 chile
Social and s Recognise that & Understand and acoept *  Can say who they would - they . +  Can celebrate what they ke .
Emotional changing diass can that change s a natural £9 10 for help i wosried feed about puberty own uniqueness and ahout their oum and others
elicit happy and/ar part of getting older or scared that of others seif-image and body image
skills sad emotions. . mqmmw
*  Can suggest ways o +  Can say what types of ki . y *  Cansuggest ways to boost .
(m ®  Can say how they feel manage changs. e g Touch they find "Ihﬁl-ﬂ“"f- conrems they have seif-esteem of seif and
A abour changng dlass/ moding o a new class ordostshiefuncomions sbout puberty others
objectives owing u be. o Camsuggest ways tn
are in bold) . *  Canidentily some help thes manags *  Have strateges for +  Recognise that pubsrty is a
¢ Cam idamily how they things that have s Beabletoconfidently feekings during changes managng he natural process that .
ts o bum 2 g svul somn v someone o 0p they . i w happens 10 everybody and
ey things thit have stayed they are being hurt or sbout change that it will be OK for them.
the same since being 3
® 23n ey winat might baby {incuding the
ngs foc them sha et
i ®  Can appraciate that *  Camidentify * 230 espres: how they ¢+ Canask questons about
*  Cun auprass why they it hapoRN 3nd swrectypial famiy Fee! about having puberty to seek clarification
. &m0y lesrm That some 03 be roles and challenge. chigren wren they ars
centrolied and ohers these ideas, e.g. it may Fownup »  Coneup ow they feel .
not ot ahways be Mum ADOUT AEVING 8 FOMEATIC
who dues the iaundry o cansay Wk relaticnship when they are
. & taik 22 sbout o anaduir
they fee’ about changes *  Canerores: how they they wre

Can express how thay fes
szout naang chldren when
‘they sre an sduit

*  Canegpresi how
Fnout Becoming

e
g

o they t3s Tak 10
rEc SD0uUt puberty
arzecoming 3
teenzger/adut

¢ Can celetrate what they

kg 300t Thewr own and
sthars self-mage ang
Dody image

'h"‘ﬂ‘\ 10 zecondar,
o

Ear, Mouth, Arm. Leg, Chest,
Knee, Nose, Tongue, Finger,
Tes, Stamach, Hand, Baly,
Grown-us, Adclt, Crangs,
Warry, Excited, Memaries

Mature, Male, Fema'e, Vaging,
Peniz, Tasticles, vulva, anus,
Learn, Naw, Grow, Peelings.
Angious, werried, Excited,
Coping

grown, Growingup. Old. Yourg,
Change, Raspect, Azpesrancs,
Physical, Baby, Toddler, Chid,

uncomfortable, Lock r{!ernrd
Nerous, Hamay

Srow, Ltarus, Womb,
Nyrients, Sutvive, Love,
Afaction, Care, Pus Sperm,
Overies, €13,

characteristics, Parants, Making
love, saving sax, Sexual
intarccurse, Fartiiise,

weomb/utarus, m«a’vsu
Task, Ro'es, Challenge

Parizds, Circle, Ssasces,
change, Contrei, Ematicns,
Arceptance

Parsengiity, Percaction, Seif-asteam,
affirmation, Compariscn, Oestrogen,
Faliopian Tube, Carvix, Davelsps,
Breasts, 47ps, adam's Apa's,
Scroturn, Genitals, Hair, Broader,
Wider, Saman, Eraction, Ejaculation,
urathra, Wat Zraam, Growtn sputt,
Laryns, Facial hair, PuBic hair,
Hormanes, Scrotum, Testosterane,
Circumeisad, Uncircumezised,
Fereskin, Epididymis, Farilized,
unfsntilised, Conzeprion, Sexval
intarccurse, Embrye, Umbilizsl cord,
VP, Foetus, Contraception,
Pregnancy, Santary produsts,
Tamgaan, Pad, Towel, Liner, Hygiene,
age m:dmms. Lezal, Laws,

EYFS Year1 Year 3 Year4 Year 5 Year 6
Consclidate EYFS Consolidate EYFS & Yr 1 Consolidate KS1 Consolidate KS1& Yr3 | Consolidate KS1, Yrs38 4 Consolidate KS1 & KS2
Eye, Poot, Evenrow, Rorghess, | Changes, Life cycas, Adulthood, | Change, Srow, Conaral, Fully Birth, Animals, 2a%ies, hicther, | Parsoral Unicus, Becy image, se4-imags, Looks, Hegstive booy-1ak, mental health,

midwifa, acour, cppoturives,
freedoms, steraction, reisticrshis,
fove, saxting, transition, secondary,
journay, worries, 2nxiaty.
axcitamant




Appendix B: Curriculum detail taken from the DfE document: “Relationships Education, Relationships and
Sex Education (RSE) and Health Education”

Link to guidance.

Families and people | ¢ thatfamilies are important for children growing up because they can give

who care for me love, security and stability

o the characteristics of healthy family life, commitment to each other,
including in times of difficulty, protection and care for children and other
family members, the importance of spending time together and sharing
each other’s lives

o that others’ families, either in school or in the wider world, sometimes
look different from their family, but that they should respect those
differences and know that other children's families are also
characterised by love and care

o that stable, caring relationships, which may be of different types, are at
the heart of happy families, and are important for children’s security as
they grow up

o that marriage represents a formal and legally recognised commitment of
two people to each other which is intended to be lifelong

e how to recognise if family relationships are making them feel unhappy
or unsafe, and how to seek help or advice from others if needed

Caring friendships e how important friendships are in making us feel happy and secure, and
how people choose and make friends

o the characteristics of friendships, including mutual respect, truthfulness,
trustworthiness, loyalty, kindness, generosity, trust, sharing interests
and experiences and support with problems and difficulties

o that healthy friendships are positive and welcoming towards others, and
do not make others feel lonely or excluded

+ that most friendships have ups and downs, and that these can often be
worked through so that the friendship is repaired or even strengthened,
and that resorting to violence is never right

e how to recognise who to trust and who not to trust, how to judge when
a friendship is making them feel unhappy or uncomfortable, managing
conflict, how to manage these situations and how to seek help or advice
from others, if needed

Respectful o the importance of respecting others, even when they are very different

relationships from them (for example, physically, in character, personality or
backgrounds), or make different choices or have different preferences
or beliefs

o practical steps they can take in a range of different contexts to improve
or support respectful relationships

o the conventions of courtesy and manners

o theimportance of self-respect and how this links to their own happiness

e that in school and in wider society they can expect to be treated with
respect by others, and that in turn they should show due respect to
others, including those in positions of authority

o about different types of bullying (including cyberbullying), the impact of
bullying, responsibilities of bystanders (primarily reporting bullying to an
adult) and how to get help

« what a stereotype is, and how stereotypes can be unfair, negative or
destructive

o the importance of permission-seeking and giving in relationships with
friends, peers and adults

Online relationships | « that people sometimes behave differently online, including by pretending
to be someone they are not




o that the same principles apply to online relationships as to face-to-face
relationships, including the importance of respect for others online
including when we are anonymous

e the rules and principles for keeping safe online, how to recognise risks,
harmful content and contact, and how to report them

e how to critically consider their online friendships and sources of
information including awareness of the risks associated with people they
have never met

e how information and data is shared and used online

Being safe

e what sorts of boundaries are appropriate in friendships with peers and
others (including in a digital context)

e about the concept of privacy and the implications of it for both children
and adults; including that it is not always right to keep secrets if they
relate to being safe

o that each person’s body belongs to them, and the differences between
appropriate and inappropriate or unsafe physical, and other, contact

¢ how to respond safely and appropriately to adults they may encounter
(in all contexts, including online) whom they do not know

¢« how to recognise and report feelings of being unsafe or feeling bad
about any adult

e howto ask foradvice or help forthemselves or others, and to keep trying
until they are heard

e how to report concerns or abuse, and the vocabulary and confidence

needed to do so

Physical health and mental wellbeing outcomes in Primary

Mental wellbeing

that mental wellbeing is a normal part of daily life, in the same way as
physical health

that there is a normal range of emotions (e.g. happiness, sadness, anger,
fear, surprise, nervousness) and scale of emotions that all humans
experience in relation to different experiences and situations

how to recognise and talk about their emotions, including having a varied
vocabulary of words to use when talking about their own and others’
feelings

how to judge whether what they are feeling and how they are behaving is
appropriate and proportionate

the benefits of physical exercise, time outdoors, community participation,
voluntary and service-based activity on mental wellbeing and happiness
simple self-care techniques, including the importance of rest, time spent
with friends and family and the benefits of hobbies and interests

isolation and loneliness can affect children and that it is very important for
children to discuss their feelings with an adult and seek support

that bullying (including cyberbullying) has a negative and often lasting
impact on mental wellbeing -

where and how to seek support (including recognising the triggers for
seeking support), including whom in school they should speak toiif they are
worried about their own or someone else’s mental wellbeing or ability to
control their emotions (including issues arising online)

it is common for people to experience mental ill health. For many people
who do, the problems can be resolved if the right support is made available,
especially if accessed early enough

Internet safety
and harms

that for most people the internet is an integral part of life and has many
benefits




about the benefits of rationing time spent online, the risks of excessive time
spenton electronicdevices and the impact of positive and negative content
online on their own and others' mental and physical wellbeing

how to consider the effect of their online actions on others and know how
to recognise and display respectful behaviour online and the importance of
keeping personal information private

why social media, some computer games and online gaming, for example,
are age restricted

that the internet can also be a negative place where online abuse, trolling,
bullying and harassment can take place, which can have a negative impact
on mental health

how to be a discerning consumer of information online including
understanding that information, including that from search engines, is
ranked, selected and targeted

where and how to report concerns and get support with issues online

Physical health
and fitness

the characteristics and mental and physical benefits of an active lifestyle
the importance of building regular exercise into daily and weekly routines
and how to achieve this; for example walking or cycling to school, a daily
active mile or other forms of regular, vigorous exercise

the risks associated with an inactive lifestyle (including obesity)

how and when to seek support including which adults to speak to in school
if they are worried about their health

Healthy eating

what constitutes a healthy diet (including understanding calories and other
nutritional content)

the principles of planning and preparing a range of healthy meals

the characteristics of a poor diet and risks associated with unhealthy eating
(including, for example, obesity and tooth decay) and other behaviours
(e.g. the impact of alcohol on diet or health)

Drugs, alcohol
and tobacco

the facts about legal and illegal harmful substances and associated risks,
including smoking, alcohol use and drug-taking

Health and
prevention

how to recognise early signs of physical illness, such as weight loss, or
unexplained changes to the body

about safe and unsafe exposure to the sun, and how to reduce the risk of
sun damage, including skin cancer

the importance of sufficient good quality sleep for good health and that a
lack of sleep can affect weight, mood and ability to learn

about dental health and the benefits of good oral hygiene and dental
flossing, including regular check-ups at the dentist

about personal hygiene and germs including bacteria, viruses, how they
are spread and treated, and the importance of handwashing

the facts and science relating to allergies, immunisation and vaccination

Basic first aid

how to make a clear and efficient call to emergency services if necessary
concepts of basic first-aid, for example dealing with common injuries,
including head injuries

Changing
adolescent body

key facts about puberty and the changing adolescent body, particularly
from age 9 through to age 11, including physical and emotional changes




about menstrual wellbeing including the key facts about the menstrual
cycle




Relationship Education — expectations of what pupils should know by the end of secondary school.

Families ¢ that there are different types of committed, stable relationships

e« how these relationships might contribute to human happiness and their
importance for bringing up children

e what marriage is, including their legal status —for example, that marriage carries
legal rights and protections not available to couples who are cohabiting or who
have married, for example, in an unregistered religious ceremony

e why marriage is an important relationship choice for many couples and why it
must be freely entered into

o the characteristics and legal status of other types of long-term relationships

o the roles and responsibilities of parents with respect to raising of children,
including the characteristics of successful parenting

¢ how to determine whether other children, adults or sources of information are
trustworthy, judge when a family, friend, intimate or other relationship is unsafe
(and to recognise this in others’ relationships), how to seek help or advice,
including reporting concerns about others, if needed

Respectful o the characteristics of positive and healthy friendships, in all contexts including
relationships, online, such as:

including - trust, respect, honesty, kindness, generosity, boundaries, privacy,
friendships consent and the management of conflict

- reconciliation and ending relationships, this includes different (non-
sexual) types of relationship

o practical steps they can take in a range of different contexts to improve or support
respectful relationships

e how stereotypes, in particular stereotypes based on sex, gender, race, religion,
sexual orientation or disability, can cause damage (for example, how they might
normalise non-consensual behaviour or encourage prejudice)

¢ that in school and in wider society they can expect to be treated with respect by
others, and that in turn they should show due respect to others, including people
in positions of authority and due tolerance of other people’s beliefs

o about different types of bullying (including cyberbullying), the impact of bullying,
responsibilities of bystanders to report bullying and how and where to get help

o that some types of behaviour within relationships are criminal, including violent
behaviour and coercive control

e what constitutes sexual harassment and sexual violence and why these are
always unacceptable

o the legal rights and responsibilities regarding equality (particularly with reference
to the protected characteristics as defined in the Equality Act 2010) and that
everyone is unique and equal

Online and o their rights, responsibilities and opportunities online, including that the same

media expectations of behaviour apply in all contexts, including online

¢ about online risks, including that any material someone provides to another has
the potential to be shared online, “sexting”, and the difficulty of removing
potentially compromising material placed online

¢ notto provide material to others that they would not want shared further and not
to share personal material which is sent to them

o what to do and where to get support to report material or manage issues online

¢ the impact of viewing harmful content

o that specifically sexually explicit material, for example pornography, presents a
distorted picture of sexual behaviours, can damage the way people see
themselves in relation to others and negatively affect how they behave towards
sexual partners

o that sharing and viewing indecent images of children (including those created by
children) is a criminal offence which carries severe penalties including jail

e how information and data is generated, collected, shared and used online




Being safe o

the concepts of, and laws relating to, sexual consent, sexual exploitation, abuse,
grooming, coercion, harassment, rape, domestic abuse, forced marriage,
honour-based violence and FGM, and how these can affect current and future
relationships

how people can actively communicate and recognise consent from others,
including sexual consent, and how and when consent can be withdrawn, in all
contexts, including online

Intimate and .
sexual

relationships,
including .
sexual health

how to recognise the characteristics and positive aspects of healthy one-to-one
intimate relationships, which include mutual respect, consent, loyalty, trust,
shared interests and outlook, sex and friendship

that all aspects of health can be affected by choices they make in sex and
relationships, positively or negatively, for example physical, emotional, mental,
sexual and reproductive health and wellbeing

the facts about reproductive health, including fertility and the potential impact of
lifestyle on fertility for men and women and menopause

that there are a range of strategies foridentifying and managing sexual pressure,
including understanding peer pressure, resisting pressure and not pressurising
others

that they have a choice to delay sex or to enjoy intimacy without sex

the facts about the full range of contraceptive choices, efficacy and options
available

the facts around pregnancy including miscarriage

that there are choices in relation to pregnancy (with medically and legally
accurate, impartial information on all options, including keeping the baby,
adoption, abortion and where to get further help)

how the different sexually transmitted infections (STIs), including HIV and AIDs,
are transmitted, how risk can be reduced through safer sex (including through
condom use) and the importance of and facts about testing

about the prevalence of some STIs, the impact they can have on those who
contract them and key facts about treatment

how the use of alcohol and drugs can lead to risky sexual behaviour

how to get further advice, including how and where to access confidential sexual
and reproductive health advice and treatment

Physical health and mental wellbeing outcomes in Secondary

Mental wellbeing

e howto talk about their emotions accurately and sensitively, using appropriate

vocabulary

that happiness is linked to being connected to others

how to recognise the early signs of mental wellbeing concerns

common types of mental ill health (e.g. anxiety and depression)

how to critically evaluate when something they do or are involved in has a

positive or negative effect on their own or others’ mental health

e the benefits and importance of physical exercise, time outdoors, community
participation and voluntary and service-based activities on mental wellbeing
and happiness

Internet safety
and harms

o the similarities and differences between the online world and the physical
world, including: the impact of unhealthy or obsessive comparison with others
online (including through setting unrealistic expectations for body image),
how people may curate a specificimage of their life online, over-reliance on
online relationships including social media, the risks related to online
gambling including the accumulation of debt, how advertising and information
is targeted at them and how to be a discerning consumer of information online




how to identify harmful behaviours online (including bullying, abuse or
harassment) and how to report, or find support, if they have been affected by
those behaviours

Physical health
and fitness

the positive associations between physical activity and promotion of mental
wellbeing, including as an approach to combat stress

the characteristics and evidence of what constitutes a healthy lifestyle,
maintaining a healthy weight, including the links between an inactive lifestyle
and ill health, including cancer and cardio-vascular ill-health

about the science relating to blood, organ and stem cell donation

Healthy eating

how to maintain healthy eating and the links between a poor diet and health
risks, including tooth decay and cancer

Drugs, alcohol
and tobacco

the facts about legal and illegal drugs and their associated risks, including
the link between drug use, and the associated risks, including the link to
serious mental health conditions

the law relating to the supply and possession of illegal substances

the physical and psychological risks associated with alcohol consumption
and what constitutes low risk alcohol consumption in adulthood

the physical and psychological consequences of addiction, including alcohol
dependency

awareness of the dangers of drugs which are prescribed but still present
serious health risks

the facts about the harms from smoking tobacco (particularly the link to lung
cancer), the benefits of quitting and how to access support to do so

Health and
prevention

about personal hygiene, germs including bacteria, viruses, how they are
spread, treatment and prevention of infection, and about antibiotics

about dental health and the benefits of good oral hygiene and dental flossing,
including healthy eating and regular check-ups at the dentist

(late secondary) the benefits of regular self-examination and screening

the facts and science relating to immunisation and vaccination

the importance of sufficient good quality sleep for good health and how a lack
of sleep can affect weight, mood and ability to learn

Basic first aid

basic treatment for common injuries
life-saving skills, including how to administer CPR
the purpose of defibrillators and when one might be needed

Changing
adolescent body

key facts about puberty, the changing adolescent body and menstrual
wellbeing

the main changes which take place in males and females, and the
implications for emotional and physical health




Appendix C: Science curriculum that links to sex education:
The National Curriculum for Science covers:
Primary content:

naming the main external parts of the human body,

the human body as it grows from birth to old age (including puberty),
processes of reproduction and growth in animals and

reproduction in some plants.

Key Stage 3 (Year 7-9)

e reproduction in humans (as an example of a mammal), including the structure and function of the male and
female reproductive systems, menstrual cycle (without details of hormones), gametes, fertilisation, gestation
and birth, to include the effect of maternal lifestyle on the foetus through the placenta, and

e reproduction in plants, including flower structure, wind and insect pollination, fertilisation, seed and fruit
formation and dispersal, including quantitative investigation of some dispersal mechanisms.

Key stage 4 (Year 10-11)

e hormones in human reproduction, hormonal and non-hormonal methods of contraception,
e communicable diseases including sexually transmitted infections in humans (including HIV/AIDs), and
e genes and sex determination in humans.



Appendix D: Sex Education in Primary

Health and Relationship Education is statutory in all primary schools, and it is recommended that all primary schools
have a Sex Education programme that is tailored to the age of the pupils.

The Health and Relationship curriculum content is woven throughout the entire programme of Jigsaw, with a specific
focus within the ‘Healthy Me’ and ‘Relationships’ Puzzles.

In the Early Years and Key Stage 1, the focus is on life cycles, valuing our own bodies and learning some vocabulary
for the external body parts, that we might use if we needed to talk to an adult such as a nurse or a doctor.

In Key Stage 2, there is a particular focus on the Health Education element of puberty in (including menstruation) and
the changes that happen inside and outside the body. This is taught in a way that helps pupils feel prepared for the
main changes that happen before puberty starts, and to encourage them to talk to an adult at home or at school if
they have any questions.

Sex Education is part of our PSHE/RSE curriculum, and we teach it through the Jigsaw ‘Changing Me’ topic. Please
note that animal reproductionis a statutory element of the Year 5 Science curriculum and at CELT, we deliver this
including human reproduction in our lessons.

The Jigsaw unit ‘Changing Me’ is taught in the Summer Term and contains 6 pieces (lessons). Each year group will
be taught appropriate to their age and developmental stage. This content will be taught by the class teachers. We will
not teach beyond the remit of the year group. If questions are asked that the teacher feels are inappropriate or are
beyond the content for that year group, the teacher may ask the child to ask their parent/carer, or the teacher may
acknowledge the question and explain that we will learn about that aspect at another time.

Please review the curriculum overview in appendix a to see where these lessons fit, however, the lessons (pieces)
that parents are able to withdraw their children from are outlined below:

Year 4 — Lesson 2: Having a baby. Parents have the right to withdraw children from this session as it is classed as
human reproduction:

e | can correctly label the internal and external parts of male and female bodies that are necessary for making a
baby and explain in simple terms how this happens

e | understand that having a baby is a personal choice and express how they feel about having children when they
are adults

Note: This is a simple introduction to sexual intercourse with the teacher using a script which includes ‘an especially
close and loving embrace which allows the sperm to be released through the penis into the vagina.'.

Year 5 — Lesson 4: Conception: Parents have the right to withdraw children from this session as it is classed as
human reproduction

e | understand that sexual intercourse can lead to conception and that is how babies are usually made. | also
understand that sometimes people need IVF to help them have a baby

e | appreciate how amazing it is that human bodies can reproduce in these ways

Year 6 — Lesson 3: Babies — conception to birth
e | can describe how a baby develops from conception through the nine months of pregnancy, and how it is born

e | recognise how | feel when | reflect on the development and birth of a baby



Appendix E: Sex Education in Secondary

The content of the RSE lessons are based on the National Curriculum Science and the non-statutory guidance for
PSHE/RSE contained in the National Curriculum Handbook for Teachers.

Parents/Carers are the most important educators of our pupils in personal issues and may welcome the support that
school can offer to supplement their home teaching. We are committed to working in partnership with parents/carers
and if you would like to find out more, discuss and browse materials used or have any concerns then please do not
hesitate to contact the school.

At CELT we believe that the presentation of sexual images in social and other media makes it important that all pupils
have a place to discuss pressures, check facts and dispel myths. Even if a pupilis withdrawn, many pupils will discuss
such issues with each other outside the classroom, so rather than hear about content second hand, we hope all pupils

will have the opportunity to take part in our carefully planned lessons.

At secondary level, sex and relationship education should prepare young people for an adult life. Please review the
curriculum overview in appendix a to see where these lessons fit, however, the lessons that parents/carers are able

to withdraw their children from are outlined below:

o that there are a range of strategies for identifying and managing sexual pressure, including understanding peer
pressure, resisting pressure and not pressurising others

o that they have a choice to delay sex or to enjoy intimacy without sex

e the facts around pregnancy including miscarriage

o that there are choices in relation to pregnancy (with medically and legally accurate, impartial information on all
options, including keeping the baby, adoption, abortion and where to get further help)

o how the use of alcohol and drugs can lead to risky sexual behaviour

¢ how to get further advice, including how and where to access confidential sexual and reproductive health advice
and treatment

CELT would encourage Parents to contact Curriculum Leads for PSHE with concerns before removing young
people from these lessons.



Appendix F: Parent form: withdrawal from sex education within RSE.

To be completed by parents

Name of child Year Group

Name of parent/carer Date

Reason for withdrawing from sex education within relationships and sex education

Any other information you would like the school to consider

Parent Signature

To be completed by the school

Date of Meeting Year Group

Discussion points

Agreed actions from discussion with parents

Staff signature







