


Overviews detail the units to be taught each term and the objectives which
should be covered within each unit. A bold objective indiciates new teaching.
Non-bold objectives indicate the opportunity to consolidate or apply previous
learning in a new context.
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Structure
of a unit

These are the
stages of every
writing unit we
teach.

Writing process procedures: what a unit should include

e ——
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Stirmuilus

All writing should
stem from a stimulus
which should be
explored at length.
This may be a book,
video, image,
artefact, trip,
experience etc.
Exploring the
stimulus will provide
the opportunity for
language to be
generated and
developed for writing
and will give children
something to write
about.

Explore

Dwring the explore
phases WAGOLLs
{What a Good One
Looks Likes) which
are high quality
texts will be used.
Text type, genre,
text level, sentence
level and word
level features will be
identified and
explored with an
awareness of
audience and
purpose. Toolkits
will be created.

Teaching

Dwring the ‘teaching’
phase skills will be
explicitly taught

using metacognitive

strateqgies which build
towards the outcome.
This could include
generating vocab,
sentence level worl,
text level scaffolded
work which can then
be drawn upon in the
lenger independent

writing at a later stage.

There may be several

phases of ‘teaching’

before progressing to
the planning stage.

Planning

Planning of the writing
with need to take
place in a structured
way using a
scaffolded planning
format (as determined
by individual schools)
and carefully
considering and using
the word level,
sentence, level, text
level work done
previously. This should
include consideration
of spelling words and
rules which can be
incorporated in the
writing that are
appropriate for the
audience, purpose and
text types and which
make use of the
statutory spelling lists
and rules for each
phase.

Drafting

Drafting should be
seen as a developing
process where the
focus is an
recording initial
ideas which can be
adapted, grown and
changed as the
writing progresses.
Drafting will often
take place in stages
(i.e. write the first
paragraph one day
and so on) rather
than being a 'sit and
write’ process with
no guidance or
structure.

Editing and revising

Procedures should be
developed within each
school and phase for
editing work that are
consistent and built
upon across the school
and which allow for
pupil independence
when editing their own
wiork. This includes
providing individual
feedback (i.e. using
symbols) and
addressing whole class
rmisconceptions
(through explicit
teaching) which pupils
can then address
independently. See
editing and feedback
suggestions below.
Editing approaches
should include SPAG,
cohesion, vecabulary,
appropriateness for
audience and purpose.

Sharing

The sharing or
publishing of work is
wvital in order to give

pupils a reason to
write and an

audience and a

purpose to write
for. This does not
always have to be a
grand publishing of
work (i.e. online, in a
booklet, to the
community) but can
be It can be as
simple as sharing
their work with
another pupil,
another class, adults
at home, newsletter.
A variety of
audiences and ways
of publishing should
be considered across
ayear.




Structure
of a
lesson

These are the
stages of an
individual writing
lesson.

What a primary writing lesson could look like

—

Muost lessons should (but may not always) include:

Starter

Oracy

Modelling

Independent
writing

Sharing ideas

Response to
feedback

Starter

A warm-
up/starter/jumpstart
linked to SPAG for the
purpose of the writing
and/or addressing
misconceptions from
AFL.

Oracy

Opportunities to talk and
develop vecabulary
linked to writing. This

could be by using explicit

oracy strategies (Le. Voice
21) or speaking and
listening opportunities. It
may include drama,
presentation, paired
work atc.

Maodelling or teaching
of skills

There should always be an

element of modelling or

teaching which pupils can
build upon in their
independent worl.

Independent writing

To build stamina in writing,
just like stamina in fitness,
pupils need daily practise at
length, building up pace,
quality and quantity over
time.

Sharing

Pupils should be able to
share vocab/ideas/ work
regularly to learn from
their peers and receive
feedback.

Response to feedback

Pupils need regular
opportunities to respond
to feedback and should
see this as 'something
they do’ automatically.

Links to the Seven-step Model for

Teaching Metacognitive Strategies

Activating prior
knowledge: links to
curriculum to be taught
across the unit

Activating prior
knowledge: specific recall
of knowledge linked to
lesson focus

Explicit strategy
instruction

Explicit strategy
instruction

Modelling of learned
strategy
Memorisation of
strategy
Guided practice

Independent practice

Structured reflection:
independent, partner or

group

Independent practice:
following feedback

Structured reflection




Flashbacks

* Flashbacks enable us
English Flashback 4 el i
consolidate it as
retrieval practise.
Yesterday Last week tTQ% gllécgsenable us

misconceptions.

* These may be SPAG
activities or text-type
based activities.

. We4 mayhhaveI 1,2,3
or 4 within a lesson

Last term Last Year as long as over a
week we have
flashbacked to

esterday, last week,
ast term and last
year.




Learning Journeys — why?

To write a rainforest description using the senses

| Dutcome |

To entertain and create a mental picture of a rainforest

erbs, adjectives, pronouns, prepositions, conjunctions, complex
sentences, openers, relative clauses, commas splicing, relative
ronouns.
Knowing all the word classes and being able to use them.
Writing a range of simple, compaund and complex
sentences
Describing using the senses
Learning editing techniques
Carefully selecting vocabulary
Thinking about cohesion

QOutcome

Term - Topic
I understand the rules of spelling in Year 6 and can use them effectively

I can identify and define nouns, verbs, adjectives, adverbs, pronouns, prepositions within
g 5ing a rainbow write.

I can find nouns, verbs, adjectives, adverbs from a stimulus to describe

Focus skills

—
o

I understand shades of meaning in language.

I can use my knowledge of SPAG terminology to write effective sentences.

I can identify and use coordinating and subordinating conjunctions to create compound
and complex sentences.

L.0. I can expand my sentences with effective openers

I can describe powerfully using carefully chosen words and sentences structures.

I can identify embedded dauses

Learning Journeys are created and
shared at the start of a unit and
referred back to regularly.

They help pupils built their schema
of how each part of their learning in
a unit can be combined to create a
final outcome.

We remind pupils to refer back to
these when writing their
independent so they can remember
everything they have learnt that
may help them.

They identify audience, purpose and
the skills we are learning.



WAGOLLs

WAGOLLs at the start of a unit
help us to:

Mame Dabe

L.0. I can identify different word classes in a sentence,

Rainbow Writing 47 |
PINK e sowaell  * |dentify text features
" ORANGE | Adectives " (Ml ° |dentify text features for
B By 2udience and purpose
Connectives - i .
GREEN s P ldentify SPAG techniques
in ritin /-_-k o o
TR0 e ==
BLUE purpose)

PURPLE | e —
Epn itions .
And can be used later to build

—
:
toolkits.




Spelling

* In the word gathering stage, put important topic language on the working wall —encourage magpie-ing.

* Download the Year 1, Year 2, Year 3/4, Year 5/6 list and identify appropriate words to use, put these on a word mat or working wall. Expect
pupils to highlight them in their writing.

*  When marking spelling, use the codes so they have to have a go themselves.

* Use the orange dot.

* Use thee ‘have a go’ sheets

* Provide visual word banks for every child.

* Provide spelling bookmarks for those who find spelling difficult which include their regularly spelt wrong words.

* Make sure there is a simple/complex speed sound chart in every book/table.



St Mewan - Spelling — ‘have a go’ sheet.

Use your speed sound chart and spelling skills to have a go.

Attempt one:

Goes it look right? If not, circle the bit that loons wrong, now use your chart and have another go — have as
many tries as you need until it looks right. |




Modelling

During all modelling ensure that you are

* Doing LOTS AND LOTS of ‘thinking out loud’
* Explaining bot just what but why.

* Modelling uplevelling.

* Modelling taking your time.

* Modelling changing.

* Modelling making mistakes and checking.

* Talking about audience and purpose.




Independent writing

Writing can still be independent if during writing:

* Pupils can generate their own toolkits
* Is based on something they’ve done before —i.e. revisiting a text type.
* Drafted and then broad feedback is given.

Remember

* Pieces may be shorter who have different success criteria for some pupils but must still be
independent.

* You should include choice for GDS writers so they are not limited.
* Final edits are more for assessing not marking as pupils will not revisit them.
* Drafts should be read to inform editing lessons.



Editing — in Year 1

Ping-pong

Teacher model — children check

Use tick or fix

Include word banks on every lesson worksheet

Check v/




Editing — in Year 2

Ping-pong

* Teacher model — children check

Check v/

* Use tick or fix

* Include word banks on every lesson worksheet

* Teach uplevel

* Add additional focuses as the year progresses — edit for ?, edit for !, edit for coordinating and
subordinating conjunctions



Editing — in Year 3

Ping-pong

* Teacher model — children check. Use

a guide

» Spelling (broken down — key words, phonetic spelling, non-negotiables, misconceptions)
* Punctuation (broken down.,!?“”).

* Word choices — uplevelling

* Tense

* Openers

as


https://trustcentralservices.sharepoint.com/:w:/r/sites/STMStaffHome/_layouts/15/Doc.aspx?sourcedoc=%7BDD3B66E7-B90C-57DE-973A-C4D2A97DE102%7D&file=Editing%20stations%20Y3.docx&action=default&mobileredirect=true
https://trustcentralservices.sharepoint.com/:w:/r/sites/STMStaffHome/_layouts/15/Doc.aspx?sourcedoc=%7BDD3B66E7-B90C-57DE-973A-C4D2A97DE102%7D&file=Editing%20stations%20Y3.docx&action=default&mobileredirect=true
https://trustcentralservices.sharepoint.com/:w:/r/sites/STMStaffHome/_layouts/15/Doc.aspx?sourcedoc=%7BDD3B66E7-B90C-57DE-973A-C4D2A97DE102%7D&file=Editing%20stations%20Y3.docx&action=default&mobileredirect=true

Editing — in Year 4

* Ping-pong
* Teacher model — children check. Use

as a guide

Focus skills:

* Spelling (broken down — key words, phonetic spelling, non-negotiables, misconceptions)
* Punctuation (broken down.,!?“”).

* Paragraphing

* Word choices — uplevelling

* Tense

* Openers


https://trustcentralservices.sharepoint.com/:w:/r/sites/STMStaffHome/_layouts/15/Doc.aspx?sourcedoc=%7BDD3B66E7-B90C-57DE-973A-C4D2A97DE102%7D&file=Editing%20stations%20Y3.docx&action=default&mobileredirect=true
https://trustcentralservices.sharepoint.com/:w:/r/sites/STMStaffHome/_layouts/15/Doc.aspx?sourcedoc=%7BDD3B66E7-B90C-57DE-973A-C4D2A97DE102%7D&file=Editing%20stations%20Y3.docx&action=default&mobileredirect=true
https://trustcentralservices.sharepoint.com/:w:/r/sites/STMStaffHome/_layouts/15/Doc.aspx?sourcedoc=%7BDD3B66E7-B90C-57DE-973A-C4D2A97DE102%7D&file=Editing%20stations%20Y3.docx&action=default&mobileredirect=true

Editing — in Year 5

* Ping-pong

* Teacher model — children check. Use

as a guide

Focus skills:

* Spelling (broken down — key words, phonetic spelling, non-negotiables, misconceptions)
* Punctuation (broken down.,!?“” —()..).

* Paragraphing

* Word choices — uplevelling

* Tense

* Openers

* Clause structure (embedded)


https://trustcentralservices.sharepoint.com/:w:/r/sites/STMStaffHome/_layouts/15/Doc.aspx?sourcedoc=%7BDD3B66E7-B90C-57DE-973A-C4D2A97DE102%7D&file=Editing%20stations%20Y3.docx&action=default&mobileredirect=true
https://trustcentralservices.sharepoint.com/:w:/r/sites/STMStaffHome/_layouts/15/Doc.aspx?sourcedoc=%7BDD3B66E7-B90C-57DE-973A-C4D2A97DE102%7D&file=Editing%20stations%20Y3.docx&action=default&mobileredirect=true
https://trustcentralservices.sharepoint.com/:w:/r/sites/STMStaffHome/_layouts/15/Doc.aspx?sourcedoc=%7BDD3B66E7-B90C-57DE-973A-C4D2A97DE102%7D&file=Editing%20stations%20Y3.docx&action=default&mobileredirect=true

Editing — in Year 6

* Ping-pong

* Teacher model — children check. Use

as a guide

Focus skills:

* Spelling (broken down — key words, phonetic spelling, non-negotiables, misconceptions)
* Punctuation (broken down.,!?“”).

* Paragraphing

* Word choices — uplevelling

* Tense

* Openers

* Comma splicing


https://trustcentralservices.sharepoint.com/:w:/r/sites/STMStaffHome/_layouts/15/Doc.aspx?sourcedoc=%7BDD3B66E7-B90C-57DE-973A-C4D2A97DE102%7D&file=Editing%20stations%20Y3.docx&action=default&mobileredirect=true
https://trustcentralservices.sharepoint.com/:w:/r/sites/STMStaffHome/_layouts/15/Doc.aspx?sourcedoc=%7BDD3B66E7-B90C-57DE-973A-C4D2A97DE102%7D&file=Editing%20stations%20Y3.docx&action=default&mobileredirect=true
https://trustcentralservices.sharepoint.com/:w:/r/sites/STMStaffHome/_layouts/15/Doc.aspx?sourcedoc=%7BDD3B66E7-B90C-57DE-973A-C4D2A97DE102%7D&file=Editing%20stations%20Y3.docx&action=default&mobileredirect=true

Consistency in editing

Highlight for spelling words.

Cross out an replace for uplevelling

// for paragraphs

Circle a full stop — follow it with a capital.

Highlight a capital for names

Sticky dots for comma checking.



A word on commas

* Commas can be used for

Lists

To separate a phrase from a clause

To separate a MAIN clause from a subordinate clause.

NEVER, NEVER, NEVER BETWEEN TWO MAIN CLAUSES.



A word on speech punctuation


https://trustcentralservices.sharepoint.com/:w:/r/sites/STMStaffHome/_layouts/15/Doc.aspx?sourcedoc=%7BAD784503-7D1B-5DD6-8F5E-F3DBA013F98E%7D&file=Teaching%20Speech%20Guidance.docx&action=default&mobileredirect=true
https://trustcentralservices.sharepoint.com/:w:/r/sites/STMStaffHome/_layouts/15/Doc.aspx?sourcedoc=%7BAD784503-7D1B-5DD6-8F5E-F3DBA013F98E%7D&file=Teaching%20Speech%20Guidance.docx&action=default&mobileredirect=true
https://trustcentralservices.sharepoint.com/:w:/r/sites/STMStaffHome/_layouts/15/Doc.aspx?sourcedoc=%7BAD784503-7D1B-5DD6-8F5E-F3DBA013F98E%7D&file=Teaching%20Speech%20Guidance.docx&action=default&mobileredirect=true
https://trustcentralservices.sharepoint.com/:w:/r/sites/STMStaffHome/_layouts/15/Doc.aspx?sourcedoc=%7BAD784503-7D1B-5DD6-8F5E-F3DBA013F98E%7D&file=Teaching%20Speech%20Guidance.docx&action=default&mobileredirect=true

Teachers will start to teach children how to set out direct speech in Year 3.
The general rules of direct speech are:

Each new character's speech starts on a new line.

Speech is opened and closed with inverted commas (speech marks).

Each line of speech starts with a capital.

The speech itself ends with some form of punctuation (a comma, exclamation mark or question
mark) before the closing speech marks.

A reporting clause is used at the beginning or the end (said Jane, shouted Paul, replied Mum).

If the direct speech in the sentence is broken up by information about who is speaking, add in a
comma or question mark or exclamation mark to end the first piece of speech and a full stop or
another comma before the second piece (before the speech marks), for example:

"It's lovely," she sighed, "but I can't afford it right now."

"I agree!" said Kate. "Let's go!"

The reporting clause should be separated from the speech by a comma. If the reporting clause
comes before the speech, it should be separated by a comma outside the speech marks i.e. Kate
said, “hLet’s 0.” But if the reporting clause is after the speech, the comma should be used before the
speech marks.



Speech

* Year 3 just teach reporting clauses, capitals and inverted
commas.

* Year 4 teach the punctuation within and around the inverted
commas and new line, new speaker.

* Year 5, teach speech alongside action so the speech is at
different points within the sentence

* Year 6 — teach speech to build characterization and move the
action on.



Commas and conjunctions

When a sentence begins with a subordinating conjunction, the comma goes after the first clause:
i.e. If you are good, I will buy you a treat.
When you are naughty, it makes me feel sad.

If the conjunction is in the middle of the sentence, we do not need the comma as well, because the conjunction does the
commas job of separating the two clauses.

i.e. I will buy you a treat if you are good.
NOT I will buy you a treat, if you are good.

It makes me feel sad when you are naughty.
NOT it makes me feel sad, when you are naughty.


https://trustcentralservices.sharepoint.com/:w:/r/sites/STMStaffHome/_layouts/15/Doc.aspx?sourcedoc=%7B4BE414B0-816F-53B9-A6C7-107B566689C4%7D&file=Conjunctions%20at%20St%20Mewan.docx&action=default&mobileredirect=true
https://trustcentralservices.sharepoint.com/:w:/r/sites/STMStaffHome/_layouts/15/Doc.aspx?sourcedoc=%7B4BE414B0-816F-53B9-A6C7-107B566689C4%7D&file=Conjunctions%20at%20St%20Mewan.docx&action=default&mobileredirect=true
https://trustcentralservices.sharepoint.com/:w:/r/sites/STMStaffHome/_layouts/15/Doc.aspx?sourcedoc=%7B4BE414B0-816F-53B9-A6C7-107B566689C4%7D&file=Conjunctions%20at%20St%20Mewan.docx&action=default&mobileredirect=true

Conjunctions continued

The same rule applies with coordinating conjunctions - commas are not required before or after them.
I like peas and I like jam
Not I like peas, and I like jam.

Unless the sentence is longer and more complex and the coordinating conjunction is doing another
job.

We use I SAW A WABUB to remember subordinating conjunctions and FANBOYS to remember
coordinating ones (though so can be subordinating or coordinating)

“"'\p\though while




Expectations - Y1

Autumn Spring Summer

Aim to be writing 1-2 sentences 2-3 Aim to be sequencing sentences to At least a paragraph — short

times a week. retell events. narrative
4-5 sentences in longer writes.

Focus:

* Phonetic attempts

* Red word spelling

* Full stops, capitals, finger spaces
e Letter formation



Expectations — Y2

Autumn Spring

A paragraph every week with Building to two paragraphs in

shorter SPAG writes in between independent writes

Summer

Longer sustained pieces of 2-3

Focus:

* phonetic spelling accurate

* Red word spelling

e Full stops, capital, fingers spaces, commas in lists, ? !
* Letter formation

paragraphs.



Expectations — Y3

Autumn Spring Summer

Lots of short paragraphs and Lots of short paragraphs and As Spring but sustained and
sentence level work across a unit. sentence level work across a unit. accuracy improved

2 -3 paragraphs in longer writes Increasing length gradually but
valuing quality over quantity.

Focus:

* phonetic spelling accurate, moving to rule focus and choosing the correct sound.
* Sentences that make sense and are punctuated correctly using ., ? 1 “”
 Commas in lists and after fronted adverbials

* Beginning to join



Expectations — Y4

Autumn Spring Summer

Lots of short paragraphs and Lots of short paragraphs and As Spring but sustained and
sentence level work across a unit. sentence level work across a unit. accuracy improved

2 -3 paragraphs in longer writes Increasing length gradually but
valuing quality over quantity.

Focus:

* moving to rule focus and choosing the correct sound.

* Sentences that make sense and are punctuated correctly using ., ? 1 “”
e Commasin lists and after fronted adverbials. Also for subordination.

* Sentence openers

e Expanded noun phrases

* Beginning to join



Expectations — Y5

Autumn Spring Summer

Lots of short paragraphs and Lots of short paragraphs and Lots of short paragraphs and
sentence level work across a unit. sentence level work across a unit. sentence level work across a unit.

Longer sustained writes Longer sustained writes Longer sustained writes

Focus:

* Rule focused spelling as well as phonics

e Sentences that make sense and are punctuated correctly using.,? ! “” () —and, , -
« Commas for relative clauses and subordinating clauses.

* Sentence openers and beginning to develop understanding of cohesion

e Sustained joining



Expectations — Y6

Autumn Spring Summer

Lots of short paragraphs and Lots of short paragraphs and Lots of short paragraphs and
sentence level work across a unit. sentence level work across a unit. sentence level work across a unit.

Longer sustained writes Longer sustained writes Longer sustained writes

Focus:

* Rule focused spelling as well as phonics

* Sentences that make sense and are punctuated correctly using.,? ! “” () -- ..and,, :; -
* Accurate use of commas and ability to identify comm splicing

e Experienced editors.

e Understanding of cohesion

e Sustained joining



Sharing

* One typed piece
* Make it come alive — give it an audience.
* Buddy writing



FeEd baC I( Year 6 Marking Polic

You need to check the tense of this word in the sentence.

Check your capitals in this sentence
Verbal feedback The underlined word is spelt incorrectly. Use your phonics, word walls and
dictionaries to check and have another go.
Check any spellings you are uncertain of on this line
An orange dot by a word means you should know how to spell this word.
Check the walls and your book.

* Should move learning You need a new paragraph here.

encouraged.

forward. There is some missing punctuation, can you see where it should go and add
it?
You have commas spliced. Remember commas separate a main clause from

* Should address a phrase or a subordinate clause or are used in a list; never use them

spe llin gs between two main clause.

Check this — it doesn't make sense!
Something is missing here — can you correct it?

* Should encou rage You can highlight Year 3/4 Spellings in green to show your teacher

inde pen dence. You can highlight Year 5/6 Spellings in pink to show your teacher
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